Introduction
There is an increasing body of social science research and writing that explores the lives of disabled children, young people, their families and allies. Much of this in recent years has been linked to work funded by government or services with an evaluative and applied focus -although there have been some important exceptions that have taken a more holistic approach to understanding the lives of disabled children and young people (for example, Connors & Stalker, 2003; Goodley & RunswickCole, 2012; Shakespeare, Barnes, Priestly, Cunninghambirley, Davis & Watson, 1999) . The emphasis on applied, service-orientated research has sometimes meant that less attention has been paid to the methodological aspects of research with this group of children and young people and the context in which the 'talk' of the research encounter is produced. Watson (2012) , for example, notes that research rarely examines the interplay between disabled children's experiences and their social setting. I have written about this elsewhere in relation to the dynamics of the interviewer/interviewee relationship (Abbott, 2012), as have many others, but less has been written in the social science literature on childhood disability about the detail of other aspects of the interactions, and notably questions about where interviews happen and who else is present. In particular, and the focus of this chapter, there is little discussion in the literature about the context of the family home as a primary site for research with disabled children and young people. There has been a theoretical shift in considering children as 'conceptually' separate from their families to reconsidering children's roles as active negotiators of family life. As such, children are now viewed as both independent actors and members of a family unit. (Davies, 2008: para 4.5) In reality of course, access to meet and interview disabled children and young people at home is mediated through parents/carers who may also be research participants, either formally taking part, or informally by monitoring, interrupting, adding or smoothing the encounter with their son or daughter. So a researcher has to build relationships with everyone they encounter in the family home, even though very different kinds of things may be required -often almost all at once. So, on the one hand, the researcher needs to introduce, contextualize and lead the encounter that she or he has set up and brought about and which is largely foreign to the child/young person and their family. On the other hand, the researcher is keen to equalize (or disguise) their power in the hope that the interview will elicit 'good stuff' (about which, more later). In addition the researcher needs to demonstrate both adult competency to adults in the house and a non-authoritarian and inclusive approach to children and young people, which demonstrates that they are not the 'usual professional' but there to try to do something a bit different. What is different is the desire to produce 'meaningful talk' and create a space in which people feel safe and comfortable enough to share their experiences. A space described in these terms is very similar to the task of creating a safe therapeutic space. Rogers (1961), for example, writes about the creation of a safe, non-judgemental and supportive environment in which three core conditions are required for a successful therapeutic space and relationship: congruence -realness and genuineness; unconditional positive regard -respect for the client; and empathy -an attempt to understand the client's thoughts and feelings. I would suggest that a 'good' researcher tries to produce something very similar, and I want to discuss whether trying to emulate such a space is a good or a problematic thing -or indeed both.
